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The plan for today

1.Recap on this work and Share what we learnt from aes24
workshop

2.Apply good practice in assessment to competencies -
interactive!

3.Share revised Domains based on self-assessment analysis

4.Harness your expertise to identify ‘experts’ to review and
validate the updated competencies

5 Where to from here



The story so far...

2013: competencies launched

2020-2023: competencies updated, self-
assessment designed and tested with
learnevaluation.org

2022: conference session on competencies related
to values

2023: conference session on most essential
competencies

2024: self-assessment on AES platform for
members, EJA special issue in Dec, AES Board
makes a competency revision a strategic priority.

2025 and beyond: consulting with assessment
experts, preparing for competency revision
pending professionalisation, quality evaluation, and
ethics updates
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Current Domainsand Competencies

7 Domains

Evaluation Activities

Evaluation Attitude and Professional Practice
Theoretical Foundations

Attention to Culture, Stakeholders and Context
Research Methods and Systematic Inquiry
Project Management

Interpersonal Skills

~N O O WODN -

+ 96 Competencies
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Online self-assessment tool and report
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learnevaluation.org

Your Learner Profile
Cat Frog - September 15, 2021

Thanks so much for filling out the Learn Evaluation Competency Tool! The purpose of this report Is to
summarise how you rated yourself on the different Domains and Competencies on 14/07/2021.

OVERALL DOMAINS
Here's how you rated yourself across all the Competency domains.

Interpersonal Skills

Evaluative Attitude and
Professional Practice

Rasearch Mathoos and Systematic
Inquiry

Attention to Culture, Stakeholders,
and Context

Evaluation Project Management

https://app.learnevaluation.orqg/



https://app.learnevaluation.org/

Distribution of competency scores, by Domain

Domain 1: Evaluation activities

Domain 2: Evaluation attitudes

Domain 3: Theoretical Foundations

29% 18% 5%

Domain 4: Attention to Culture, Stakeholders, and
Context

29% 22% 6%

1
10%
13

Domain 5: Research Methods

25%

Domain 6: Evaluation project management 10%

4% 1%
(]
% o
3% 32% 38% 14%

Domain 7: Interpersonal skills 3%

0% 20% 40% 60% 80%  100%

None = Novice ® Advanced beginner ®m Competent ® Proficient m Expert
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Top 10 Competencies

Number

Competency Competency name

number

1 2.1 Know and uphold professional evaluation ethics (values, relationships and research ethics)

2 4.7 Identify intended and potential evaluation users

3 5.6 Systematically integrate evidence from multiple sources, identifying causal linkages, generating
valid findings and noting data gaps, and limitations

4 2.15 Are sensitive to, respectful of, and compliant with cultural protocols and practices and
understand that even in groups that look or sound the same as the evaluation team, there will
be cultural aspects that are different from the evaluators’ own

5 5.4 Identify available data sources, including the scope and validity of each source

6 5.2 Prepare a research design to systematically gather data and other forms of contextual evidence
that address the key evaluation questions

7 2.7 Demonstrate flexibility, e.g., able to respond and adjust to changing circumstances during an
evaluation

8 3.4 Use the logic of evaluation, i.e. identifying criteria of merit, setting performance standards
(thresholds), choosing measures, synthesising evaluative judgments using synthesis
methodologies which bring together facts and values for reaching evaluative judgements.

9 2.9 Understand and seek to build self-efficacy e.g. develop their ability to perform with confidence in
different settings and contexts.

10 5.15 Review the logic, coherence and relevance of the evaluation design and approach




Comparing self-assessments
using different levels for items




Requirements

We need a self-assessment that is:

e Easy to use in terms of identifying where people are at in
their skill

e Shows next level of development

e |sn’t multi-barrelled (lots of things in one statement)




Compare 4 on same competency

1. Current Self-Assessment

2. Set A from last year’s session

3. Set B from last year’s session

4. A new set using rules from research based

assessment practice




5.4 Identify available data sources including scope and validity of each source

None

Novice

Advanced

beginner

Competent

Proficient

Expert

| don't know anything about this domain or competency.

| have heard about this domain/competency, but the vocabulary or concepts are unfamiliar and/or | don't
really understand how to do it in practice.

| have had some experience with this domain/competency either through examples or experience. | have
a basic understanding of what it is and how it works, which | can apply in contexts where | have used it
before. Outside of those contexts | need help.

In this domain/competency | am able to analyse, calculate and prioritise information to determine what
needs to be done across contexts and situations. | make reasoned decisions in new situations based on
my experience, but that takes effort and I'm less sure about the appropriateness of those choices.

In this domain/competency | have a variety of positive and negative experiences that have shaped my
perspective. | can see holistically what needs to be done in each situation, even when it varies from
familiar patterns. But, it still takes some analytical thinking and planning.

In this domain/competency | operate on intuition honed over years of experience. | am able to see the
total situation and know immediately how best to adapt my experience to practice effectively in different
contexts. | only use analytical approaches when there's a problem or a novel situation.



5.4 ldentify available data sources including scope and validity of each source
SETA

Novice- (availability)

° knows we need the data and how to source it, generally the type of data needed.
° |dentifies what is relevant data
e Can do with supervision

Competent (availability + scope)

° Understand how to address the data for its relevance whether it is sufficient, and its
provenance

Expert (availability + scope + ?7?)

Can identify data problems and solve them
Can understand the reliability, defensibility, and repeatability of the data source
Understand data weaknesses and potential avenues to improve

Can use data within its limits

NMantare and croarhace nthare nr hae ~ranacityvy 0 AN N



5.4 ldentify available data sources including scope and validity of each source
SET B

Novice

e (Can identify and name data sources

e Recognise different types of data and ways to use them
Competent

e Competently work with a range of sources in defined contexts
o (is working with data outside the this competency?)

e Understand what influences validity of data sources

Expert

e Anticipate the application and use of data sources and any limitations they might present and
how to balance these in any context

o Is there a component of assessment of quality of sources?

e (Can confidently identify and communicate validity (types of data sources)



5.4 ldentify available data sources including scope and validity of each source

Level 1

|dentify
sources with
information
relevant to the
evaluand

Level 2

Map data
sources to
program
life cycle

Level 3

Prioritise
sources
based on
evaluation
questions

Level 4

Analyse
sources for
potential bias

Level 5

Plan
strategies for
mitigating
bias




Requirements

We need a self-assessment that is

e Easy to use in terms of identifying where people are at in their
skill

e Shows next level of development

e Isn’t multi-barrelled (lots of things in one statement)

Which one best met these?




Rules for writing competency progressions

Level statements

e Performance

_ _ , | Observable (e.g., not understand, know,
e Show increasing function (not feel, think, attempt)

tasks) | Demonstrable by the person on their own
Start at absolute lowest so (e.g., no “help” because too variable, it will

any possible performance is be noise in the S|gnal)
visible 'l Focused on function

Progressions
e C(Clear

Higher levels imply lower, ° Langua.ge .
don’t re-state. [l Active — start with a verb

'l Positive — focus on what the person CAN do.
[l Plain — limit jargon
'l Succinct

e No...

counting
context dependency?
double barrels




Here’s how | used the rules

5.4 Identify available data sources including scope and validity of each source

Levell

|dentify
sources with
information
relevant to the
evaluand

Level2

Map data
sources to
program
life cycle

Level3

Prioritise
sources
based on
evaluation
guestions

Leveld

Analyse
sources for
potential bias

Level5

Plan
strategies for
mitigating
bias




Examples from Australian
Professional Standards for Teachers




G EXAMPLES FROM AITSL

Domain: Professional Knowledge

Standard 2: Know the content and how to teach it

Descriptor at career stage

—_— wrwrrliarn e

Focus area 2.1 Content and teaching strategies of the teaching area

Demonstrate knowledge and

understanding of the concepts,
substance and structure of the content

and teaching strategies of the teaching
area.

Apply knowledge of the content and
teaching strategies of the teaching area
to develop engaging teaching activities.

Support colleagues using current and
comprehensive knowledge of content
and teaching strategies to develop
and implement engaging leaming and
teaching programs.

Lead initiatives within the schoal to
evaluate and improve knowledge of
content and teaching strategies and
demonstrate exemplary teaching of
subjects using effective, research-based
learning and teaching programs.



Standard 2: Know the content and how to teach it

Descriptor at career stage

Hightly Accomplishec

Lead

Focus area 2.2 Content selection and organisation

Organise content into an effective Organise content into coherent,
learning and teaching sequence. well-sequenced learning and teaching
programs.

Focus area 2.3 Curriculum, assessment and reporting

Use curriculum, assessment and Design and implement learning and

reporting knowledge to design learning teaching programs using knowledge of

sequences and lesson plans. curriculum, assessment and reporting
requirements.

Exhibit innovative practice in the
selection and organisation of content
and delivery of learning and teaching
programs.

Support colleagues to plan and
implement lkearning and teaching
programs using contemporary
knowledge and understanding of
curriculum, assessment and reporting
requirements.

Lead initiatives that utilise comprehensive
content knowledge to improve the
selection and sequencing of content

into coherently organised learning and
teaching programs.

Lead colleagues to develop leaming and
teaching programs using comprehensive
knowledge of cumiculum, assessment and
reporting requirements.



EXERCISE in GROUPS (30 mins)




Try it

We’'ll put up the rules

Choose a domain or competency of interest at your table
Try out these rules for drafting a progression
OK to mix and match or split competencies as needed

Write out the original competencY(ies) on the top of your GIANT post it
Use ;hg little post its to draft levels statements so you can rearrange as
needed.

Leave us notes about what’s challenging




Rules for writing competency progressions

Level statements

e Performance

_ _ , | Observable (e.g., not understand, know,
e Show increasing function (not feel, think, attempt)

tasks) | Demonstrable by the person on their own
Start at absolute lowest so (e.g., no “help” because too variable, it will

any possible performance is be noise in the S|gnal)
visible 'l Focused on function

Progressions
e C(Clear

Higher levels imply lower, ° Langua.ge .
don’t re-state. [l Active — start with a verb

'l Positive — focus on what the person CAN do.
[l Plain — limit jargon
'l Succinct

e No...

counting
context dependency?
double barrels




What's next




Updated domains

Current domains

1. Evaluation activities

A. Evaluation knowledge and skills

2. Evaluative attitude and professional

practice B. Research methods

3. Evaluation theory
C. Interpersonal skills

4. Culture, Stakeholders and Context

. D. Professional evaluation practice
5. Research methods and systematic

inquiry

E. Project management
6. Project management

7. Interpersonal skills F. Culture and community




Identifying expertise to validate the updated competencies and self-assessment

We intend to engage with experts to ensure our competency set enables individual
measurement, building of professional capability, and bounding of a profession

How would we identify experts?

e Criteria for evaluation expertise (years of experience,
recognised contributions, practical vs theoretical
knowledge)?

Diversity in perspective, cultural backgrounds, geography?
e \Want to avoid blind spots and over-reliance on Fellows

e What about outside perspective?

Please share criteria, where to look, even specific individuals!



What’s on with AES

“The AES is actively examining options for professional recognition, including,
though not limited to, professional certification.”

POLICY COMMITTEE
working group

< Quality Evaluation that
makes a difference PATHWAYS COMMITTEE

working groups

Professionalisation

AES Board Ethical Guidelines

Competency updates
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N EJA EYALU&T!ON . .
OW — EJA special issue on the evaluator

competency self-assessment
Dec 2024!
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AES members can take the self-
assessment through the member
portal
https://www.aes.asn.au/evaluation-
resources/evaluator-competencies

Non-AES members can access the

self-assessment through the public

portal at
https://learnevaluation.org

N
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learnevaluation.org


https://www.aes.asn.au/evaluation-resources/evaluator-competencies
https://www.aes.asn.au/evaluation-resources/evaluator-competencies
https://www.aes.asn.au/evaluation-resources/evaluator-competencies
https://www.aes.asn.au/evaluation-resources/evaluator-competencies
https://www.aes.asn.au/evaluation-resources/evaluator-competencies
https://learnevaluation.org/
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For platform questions:

amy.gullickson@unimelb.edu.au

Thank you!

For AES competencies questions:

tsiddigi@I|sbc.vic.gov.au



mailto:amy.gullickson@unimelb.edu.au
mailto:tsiddiqi@lsbc.vic.gov.au
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Slides from 2024 below
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Example: Domain 1 - Evaluation Activities

1.1 Team Development:
Novice: Contributes to team formation
Competent: Forms teams skilled in designing, conducting, and supporting program evaluations.

Expert. Assembles teams to increase an organisation's evaluation capacity.

1.7. Stakeholder Engagement:

Novice: |dentifies stakeholders involved with the evaluation subject.

Competent: Engages stakeholders to support evaluation.
Expert: Establishes relationships with stakeholders, anticipating their needs for decision-making.

1.6. Evaluation Planning:

Novice: Conducts research to understand evaluation subject.

Competent. Ensures evaluations are relevant and well-designed.

Expert: Analyses evaluation subject, integrating theories into strategic planning.
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Try one: Domain 7 - Interpersonal Skills

7.4 Demonstrate effective written communication

skills
* How would you know if someone was a novice?
« Competent?
* Expert?

 [Solo taxonomy and expertise level handouts on your table
can help]



Expertise levels

Novice

Competent

Expert

| have heard about this domain/competency, but
the vocabulary or concepts are unfamiliar and/or |
don't really understand how to it do in practice.

In this domain/competency | am able to analyse,
calculate and prioritise information to determine
what needs to be done across contexts and
situations. | make reasoned decisions in new
situations based on my experience, but that takes
effort and I'm less sure about the appropriateness
of those choices.

In this domain/competency | operate on intuition
honed over years of experience.| am able to see
the total situation and know immediately how best
to adapt my experience to practise effectively in
different contexts. | only use analytical approaches
when there's a problem or a novel situation.

Rating scale from AES Evaluator Competency self-assessment
(Gullickson, et al., in press), based on Dreyfus & Dreyfus

(2005)

SOLO Taxonomy — verbs can help with your descriptions at each

Prestructural
Fail
Incompetent
Misses point

Unistructural
Identify
MName
Follow
simple procedure

level

Multistructural
Combine
Describe

Enumerate

Perform serial skills

List

Extended Abstract

Create
Formulate
_ Generate
Relational Hypothesise
Analyze Reflect
Apply Theorise
Argue
Compare/contrast
Criticise
Explain causes e
Relate I\
Justify I\
f.I\ I'II .'-..._I.
|/”,.-" "-.,\xl e ®ig/® e
\\I_. ..I;/’ 'II_.-";
‘\.\"_/ ‘I

One relevant
aspect

Several relevant

independent aspects

Integrated into
a structure

(Generalised to
new domain

The Structure of Observed Learning Objectives (SOLO) Taxonomy, Biggs:
http://www.johnbiggs.com.au/wp-content/uploads/2013/01/solo_taxonomy.jpg



http://www.johnbiggs.com.au/wp-content/uploads/2013/01/solo_taxonomy.jpg
http://www.johnbiggs.com.au/wp-content/uploads/2013/01/solo_taxonomy.jpg
http://www.johnbiggs.com.au/wp-content/uploads/2013/01/solo_taxonomy.jpg

Try one:

Domain 7

Review the list of
interpersonal
competencies

Are there any that
seem like novice
or expert versions
of the same
thing?

Use those to help
set the levels

OFFICIAL Sensitive

Domain 7: Interpersonal Skills

7.1 Listen for and respect others’ points of view

7.2 Display empathy

7.3 Maintain an objective perspective

7.4 Demonstrate effective written communication skills

7.5 Demonstrate effective verbal communication skills to engage with all evaluation
stakeholders

7.6 Use non-verbal communication skills where relevant and appropriate (e.g. to set an
interviewee at ease or to demonstrate openness to multiple points of view during a focus group)
7.7 Use efficient and relevant technologies in evaluation practice (e.g. online surveys or
collaboration tools)

7.8 Attend to issues of diversity and culture throughout all communication planning and
processes (e.g. devise accessible means of consulting diverse participants, prepare and deliver
accessible participant feedback)

7.9 Demonstrate the capacity to build relationships with a range of people

7.10 Ensure effective representation amongst evaluation participants including encouraging
and enabling participation and leadership from diverse and marginalised groups.

7.11 Collaborate and partner with stakeholders to engage them in evaluation processes

7.12 Use facilitation skills (group work), interpersonal skills (individual and teams) and conflict
resolution skills to elicit robust input to evaluation data

7.13 Negotiate to balance stakeholder views and acceptance of evaluation findings
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Consent

Risk « Data we capture today is anonymous; it
cannot be linked to you individually.
« Expressly for updating the competencies’

Use (quality assurance process).

* The written record (big post its) and any
additional comments (little post its).

Data

o

» Data from aes23 and aes24 sessions will be
Distribution < given to the Pathways Committee and go
into an article on updating the competencies.

4

"NHMRC Ethical Considerations in Quality Assurance and Evaluation Activities 2014
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Small groups

« 2 competencies at your table. Start with one!
* Plus whole list of competencies
« SOLO taxonomy (for verbs) and expert level descriptions

* For each of the two competencies discuss what novice,
competent expert would look like and write it on the giant
post it.

* Add examples for levels if you have them.

* You've got 10 min (then move to next).
* Then we'll share around.
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Big group

* Grab a post it notes and go look at 1-2 other group’s
competencies. Leave a post it with your thoughts,
guestions or ideas

* Do you agree with what they chose for the levels?
* If not, what would you change?

« Back together as a whole group — reflect on the process:

« What are your takeaways from the conversation for your
thinking/learning/practice?
« What worked or didn'’t for you in this process?
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